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Foreword
Established in the Maldives in 2005, Live & Learn Environmental 
Education (Live & Learn) is a local non-government organisation 
that aims to advance sustainable development through education 
and learning. Our priority is to support communities in sustaining 
their environments and local economies by improving practice 
and innovation. Most of our time and resources are spent with 
people in their community inspiring action and change. The need 
for a Strategic Plan came about through Live & Learn’s continued 
growth in activities and geographical scope at atoll level. For any 
organisation it is critical to know from where they have come, where 
they are at and where they are going – it’s important for our staff, 
our supporters and for the many communities with whom we work. 

The way in which the Strategic Plan has been developed is of 
particular importance as it is based on much more than our 
organisational aspirations or global development trends.  
The plan has been based on research and lessons we have learnt 
from communities with whom we have worked for the past years. 
We have woven this information into nine Programme Areas that 
will shape our work and priorities till year 2011. 

Advancing sustainable development is a long-term commitment. 
The real benefits from education and learning may not take effect 
until a child reaches adult age or until there is a change in cultural 
practice, or a shift in thinking among leaders. The Strategic Plan is a 
pledge from Live & Learn that we are committed for the long term. 

Christian Nielsen Fathimath Shafeeqa
Regional Director  Country Manager/ Maldives
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If you’re walking  
down the right path 

and you’re willing 
to keep walking, 
eventually you’ll 
make progress. 

Barack Obama
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1. Advancing Sustainable 
Development through 
Education and Learning

doing. Transformative education is needed: education that helps 
bring about the fundamental changes demanded by the challenges 
of sustainable development. But this needs to be driven by local 
communities. For this there is no quick fix. It is a long-term vision 
that requires sustained facilitation and support. Based on this, the 
overall objectives of the Strategic Plan 2008- 2013 are:

1. Facilitate links and networking to enhance community 
mobilisation and action and maximise development benefits 
at community level, particularly in relation to economic 
opportunity and sustainable livelihoods options

2. Provide an integrated, educational approach promoting the 
transition to sustainable development, while maintaining a 
strong focus on community realities and priorities

3. Foster increased quality and innovation of teaching and 
learning in formal and community education

4. Provide government and intergovernmental organisations 
with practical support and tools for implementing national and 
international strategies

Environmental education alone is unlikely to inculcate all the 
values needed to sustain the environment – if that was the case, we 
would already be much further down the road towards sustainable 
development. But environmental education is the central pillar 
of strategies to promote such values. Alongside positive spiritual 
and political motivations, education is our best chance of 
promoting and installing the values and practices that sustainable 
development requires. 

At the most basic level this includes regular access to safe drinking 
water, nutritious food and access to basic sanitation. Some argue 
that for impoverished communities, the generation of income 
(either monetary or in kind) is the only way they can truly meet their 
needs. If this should lead to environmental degradation then so be 
it, since the choice at the margin is worse. The threat to long-term 
needs is considered secondary, since those who starve today will 
not see tomorrow. 

As people seek immediate income, assumptions that 
environmental awareness leads to change and that people choose 
to live in sustainable ways based on their knowledge are very 
problematic. Across the world communities and government 
departments allow unsustainable logging and fishing practices 
to take place in full knowledge of the devastating consequences. 
In many cases long-term needs and sustainability are considered 
secondary to immediate income. 

In this case, education and learning must offer practical examples 
of how communities can produce a stream of income and meet 
continuing needs by building environmental assets. It requires 
a versatile environmental education design driven by existing 
structures, assets and most importantly good will, set within a 
context of new ethics and practice. In our experience, introducing 
unfamiliar and generic approaches that people cannot identify with 
will have no impact. 

At the same time, traditional knowledge may lack the capacity 
to deal with current problems. But it is the starting point for the 
construction of new knowledge. And this new knowledge should be 
passed on through an action-based learning process, or learning by 

Sustainable development and quality 
of life are two issues central to all our 
environmental education approaches. 
Even though quality of life means different 
things to different people and in different 
contexts, all human beings have a hierarchy 
of needs they seek to fulfil. 
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PrinciPLE 1:  
DEvELoPing EDucation aPProachEs basED on 
community rEaLity anD PErcEPtions

Implementation of sustainable development projects in 
communities is essentially an intervention that seeks to create 
change by re-orienting communities toward sustainable 
development. In order to create change, people from outside 
the community will invariably arrive with new ideas, more than 
likely coming from a different culture, with different sets of values, 
beliefs and perceptions.  But it is important to remember that many 
communities do not perceive poverty or sustainable development 
the same way we do. 

The Research and Analysis of Perceptions (RAP) has become a 
compulsory part of any Live & Learn intervention at community 
level. The RAP approach is an acknowledgment that there are many 
perceptions of environmental problems, their causes and solutions, 
and that the perception held by Live & Learn, both philosophically 
and practically, may not necessarily be in agreement with the 
community’s. Research and Analysis of Perceptions for the Maldives 
can be found on www.livelearn.org.

The RAP seeks to understand the perceptions of the community 
and to start the development of educational interventions from 
where the community is at, rather than from our own perspective. 
There are innumerable examples of well-meaning development 
programs failing due to a disconnect between what an aid 
organisation believes is important and the actual values, capacity 
and needs of a community. The RAP also seeks to provide an 
understanding of the perceptions held by community members 
of their needs, problems, opportunities and capacity to undertake 
projects associated with sustainable development. The RAP also 
introduces communities to the concept and process of developing 
a project. The participatory approach of the RAP encourages 
participants to explore and share experiences, ideas and opinions, 
and to question and clarify environmental problems, their root 
causes and their links to people’s wellbeing. The table below 
combines the RAP principles and considerations.  

The development philosophy through 
which we work is a key to the success and 
sustainability of our work. The process 
that leads to change is as important as 
the change itself. These processes can be 
captured and tested in different contexts 
and therefore carry great replication and 
inspiration value. 

Four key development principles underpin our work.  
These principles have been developed through practice and 
thousands of hours spent in communities by our staff.

2. Principles  
Underpinning  
Our Work
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RAP Principles: Considerations:

Programs should start from where the communities are at. 
Focus should be relevant to community members’ lives and 
needs

Detailed considerations from the results and discussion section of this report, including: 
•	 Focusing	on	perceived	priority	issues	--	water,	cash	cropping,	population	growth,	changes	to	

culture, health
•	 Acknowledging	those	groups	that	have	influence	over	decision	making	and	those	that	currently	

do not
•	 Building	on	capacity	already	present	in	the	community;	Considering	perceived	barriers	to	

community participation
•	 Focusing	on	factors	that	will	motivate	the	community

Learning should have an emphasis on systems thinking 
(developing an understanding of how the social, economic, 
political and environmental systems are inter-related and 
dependant on each other)  

The RAP identified a variety of interrelated issues that affect communities including (but not 
restricted to):
•	 Social	and	cultural	changes	linked	to	changes	in	the	economic	system	(from	subsistence	to	cash	

economy) 
•	 Environmental	impacts	linked	to	changes	in	cultural	practices	(e.g.	use	of	specific	areas,	or	

resources)
•	 Poverty	related	to	inequitable	benefits	from	natural	resource	exploitation	(fishing)
•	 Environmental	impacts	linked	to	economic	development	

Programs should provide an opportunity for learning that 
involves developing and practicing critical thinking skills. 
Critical thinking should aim to investigate and challenge past, 
present and future developments scenarios

There is generally a low education and literacy level in the community. However, participants 
readily participated and responded positively to critical dialogue during the RAP. This indicates 
that facilitated critical thinking exercises would be more successful if presented orally

Programs should involve developing partnerships between 
key people and institutions in the community and society. 
For example: decision makers, governments, businesses, 
non-government organisations, educators and community 
members

Key organisations that should be engaged include:
1. Government Ministries
2. National Biodiversity Strategic Action Plan, Island Offices (IDC, WDC), local groupings
3. Teachers, schools, students and parents
4. Funding partners

Programs should be process oriented, using methods that 
can be applied to a range of issues, and should not be tied 
specifically to one issue

•	 Focus	action	on	perceived	priority	issues	and	the	relationships	between	these	and	other	issues	

Programs should involve learning through doing. All tools 
should be directed toward empowering action that leads to 
change

•	 Focus	action	on	perceived	priority	issues	and	the	relationships	between	these	and	other	issues	
•	 Direct	action	projects	through	groups	with	demonstrated	capacity	to	take	action
•	 Acknowledge	resource	constraints;	funding	and	materials	(sourced	from	the	bush	or	markets)
•	 Capitalise	on	the	high	availability	of	human	resources/labour

Programs should promote empowerment from within 
communities and avoid creating dependency on outside 
influences

•	 Avoid	implementing	solutions	for	the	community
•	 Avoid	focus	on	issues	in	isolation	
•	 Focus	efforts	on	root	causes	of	problems	
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PrinciPLE 2:  
taking an intEgratED  
aPProach whiLE bEing focusED

Social and economic processes affect environmental sustainability. 
So to have a meaningful impact, environmental education should 
be delivered through a human paradigm. Through this paradigm, 
biology and environmental science take second place to issues 
of governance, human rights, health, livelihoods, gender and 
participatory processes. In this sense, the environment is much  
more than the biophysical environment, even though the  
biophysical environment provides the platform for all societal  
issues as it sustains us.

Environmental education is not about maintenance of the status 
quo or transference of science, but rather about the direction and 
implications of change. The process of integrating environmental, 
social and economic issues through practice is complex. It is easy 
to loose focus, and the interest of the community, as people have 
urgent needs to pursue. To demonstrate integration at community 
level it is critical to have strong entry issues that communities can 
relate to – hence the need for the RAP. These issues are often 
brought back to three key areas of environmental education:  
society, environment and economic opportunity, with culture  
as an underlying dimension.

society: An understanding of government and community 
institutions and their role in change and development, as well as 
the democratic and participatory systems which give opportunity 
for the expression of opinion, distribution of wealth and resources, 
protection of human rights, empowerment of communities, the 
forging of partnerships, dialogue, consensus and the resolution  
of differences. 

Environment: Awareness of resources and of the fragility of islands 
eco systems that sustain communities. Awareness of biophysical 
limits and how human activity affects it, with a commitment to 
factoring environmental concerns into all community practice. 

Economic opportunity: A sensitivity to the limits and potential of 
economic growth, from tourism, fishing, timber and other industries, 
and of their impact on the community	and	the	environment;	with	a	

commitment to assess personal, community, business and societal 
levels of consumption out of concern for the environment.

These three key areas must synergise. Often, developing countries 
face unique challenges in sustainability development. Specifically: 
safeguarding water resources, accessing sanitation and hygiene, 
sustaining tourism and fishing benefits, dealing with illegal logging, 
decentralising governance, strengthening health services in remote 
areas, strengthening community organisation, waste reduction, 
climate change adaptation, and so on. Only by taking an integrated 
approach in meeting these challenges can we shape meaningful 
strategies and solutions. We refer to this integration as the Whole 
Islands Approach (WIA). 

The WIA suggests that no component within the three key areas 
should work in isolation. For the WIA to reach its full impact it must 
deal with the underlying causes and threats to the environment. 
The three key areas assume an ongoing and long-term process 
of change – the WIA is a dynamic concept and recognises that 
a community is in constant movement. The WIA may require a 
shift in thinking and attitude at both government and community 
level. At a government level it is particularly important to create 
space and opportunity for sustained and meaningful community 
participation and at community level it is important ensure that new 
skills are linked to sustainable development, advocacy and active 
participation. Communities must take ownership of problems faced. 
Capacity building can assist this process, but must look beyond 
training and workshops. To be complete, capacity building must 
look at the community fabric (organisation) through which change 
and participation takes place. 

The WIA is a key tool in organising community action and also 
has the capacity to support sound environmental policy. The basis 
and foundation for inter linkages of these three areas and WIA is 
provided through the dimension of Culture. Culture – ways of being, 
relating, behaving, believing and acting. This is to recognise that 
practices, identity and values – the human side of the WIA – play a 
big role in setting directions and building common commitments. 
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You must be 
the change you 
wish to see in 
the world.

Mahatma Gandhi
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Do not wait for 
extraordinary 

circumstances to 
do good action; 

try to use ordinary 
situations.

Jean Paul Richter



PrinciPLE 3:  
issuEs of ParticiPation  
anD PartnErshiPs

The international community adopted the Millennium 
Development Goals in 2000 as an over-arching framework for 
development and cooperation. In order to reach the Millennium 
Development Goals on environmental sustainability, the wellbeing 
of communities must be at the centre of all policies and strategies. 
Environmental management has an immense capacity to both limit 
and advance human development and, as mentioned earlier, this 
effect	is	influenced	by	social	and	economic	processes,	which	in	
turn is guided by governance and decision-making. Governance is 
often perceived to be government, but governance starts at village 
level. In the context of environmental management in developing 
countries, opportunities to develop sustainable, innovative 
and community-driven environmental management solutions 
are greatest if managed and governed by those closest to the 
environmental source. Community ownership and participation in 
developing these solutions are key to sustaining impact. For this 
to be achieved, a community’s capacity and structure need to be 
established. How communities are engaged and are participating is 
important, as the below suggests.

•	 Community	participation	should	be	fully	planned	for.	Realistic	
time and resources should be allowed for within designs. 
International consultants must base their intervention 
on community research and should know, in detail, the 
communities they are working with. 

•	 Content	should	specifically	relate	to	the	community	–	its	
situation, its peoples’ beliefs and their problems. Existing 
community knowledge and stories should be the foundation 
for any intervention. 

•	 The	community	participation	will	include	the	whole	community	
not only leaders and high profile members.  Development 
work must find ways of meaningfully including women.

•	 The	community	should	be	included	in	developing	its	own	
resources and processes. Any monitoring results should be 
made available for further community empowerment.

•	 Special	attention	will	be	paid	to	strengthening	community	
organisation and fabric in ways conducive to sustainable 
development. Pilot and demonstration activities are an 
important way of strengthening community organisation.

•	 Community	participation	should	not	be	rushed.	It	is	critical	that	
communities have a strong sense of ownership of their own 
development. Then the participation process will lead to real 
results that are sustainable. 

Everyone is a stakeholder in environmental education. All of us will 
feel the impact of its relative success or failure and all of us affect 
the impact of it by our behaviour, be it supportive or undermining. 
This generalisation does not, however, help to identify targeted 
strategies of cooperation, communication or action. Particular 
roles and responsibilities devolve to a number of bodies and 
groups at different levels: local (sub-national), national, regional 
and international. At each level, stakeholders may be part of 
government (or intergovernmental at regional and international 
levels), civil society, non-governmental organisations, or in the 
private sector. The functions and roles of these categories, at each 
level, are complementary.

PrinciPLE 4:  
making EvaLuation  
mEaningfuL to communitiEs

The purpose of evaluation is multi-faceted. In part, it is used by 
the implementing organisation and funding agency to assess the 
benefits and impact of the work carried out. But the evaluation 
should also benefit the communities in which the work is being 
carried out. Too often communities never see such data and 
therefore have no opportunity to use the data to further improve 
practice and capacity. People from outside the community who do 
not “live” the many challenges experienced by the people within 
the communities themselves do often impact evaluations. With 
some guidance, communities are well placed to evaluate impact, 
as they experience any changes first-hand. Leading community 
participation is key to meaningful evaluation. One effective method 
to enhance this is the Most Significant Change (MSC) technique. 
It is a form of participatory monitoring and evaluation in which 
stories of change are collected from the community. The process 
involves the collection of significant change stories from the field 
(classroom) and the systematic selection of the most significant 
stories by project stakeholders and partners. Project stakeholders 
then	discuss	the	value	of	the	stories;	how	successes	can	be	
replicated, and how to identify limitations and opportunities. It is 
participatory because many project stakeholders are involved both 
in deciding the sorts of change to be recorded and in analysing 
the data. The MSC techniques are well suited to programs that 
are (i) complex and produce diverse and emergent outcomes, (ii) 
have numerous organisational layers and (iii) are focused on social 
change and advocacy. 

Governmental and 
intergovernmental 
bodies

•		 policy-making	and	framework-setting
•		 promoting	public	consultation	and	input
•		 national	(and	international)	public	campaigns
•	 embedding	and	operating	environmental	

education in educational systems

Civil society and 
non-governmental 
organisations

•	 public	awareness-raising,	advocacy	campaigns	
and lobbying

•	 consultancy	and	input	into	policy	formulation
•	 delivering	environmental	education,	primarily	in	

non-formal settings 
•	 participatory	learning	and	action
•	 mediation	between	government	and	people

Private sector •	 entrepreneurial	initiatives	and	training
•	 management	models	and	approaches
•	 implementation	and	evaluation
•	 development	and	sharing	of	practices	of	

sustainable production and consumption
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3. Background

Education for sustainable development is a new focus for education 
in the Maldives. In the Maldives a long-term environmental 
education strategy is required to achieve widespread 
understanding of the interdependence and fragility of ecological 
systems. Environmental education can lead to the adoption of new 
behaviours in the protection of the water and natural resources, 
essential for human development in the islands. However simply 
creating awareness of critical issues is insufficient to bring about 
change. Environmental Education must strongly promote the 
need for personal initiatives and social participation to achieve 
sustainability.

Environmental education is essentially cross-sectoral and 
must engage a wide variety of institutions. The effectiveness 
of environmental education will depend on the strength of 
the partnerships, networks and alliances developed among 
stakeholders at all levels. At the end of 2006 Live & Learn 
developed a document called ‘Imagining Tomorrow: Strategic 
Directions for Environmental Education in the Maldives’. This 
document provides a framework for government departments, 
NGOs and communities to discuss Environmental Education 
issues in order to move forward in this sector from 2007-2010.  
The objectives of this plan include: 1) improve networking and 
dialogue within the government and between the government and 
communities in environmental education, 2) advance community 
organization and mobilization, 3) enhance the quality and impact of 
environmental education, 4) Promote environmental education as a 
tool to deliver government policies and mobilize communities.  
The challenge now will be for all actors in the Environmental 
Education sector to come together and commit to working 
together, seeking to make connections using initiatives, project 
and programs through which Environmental Education will be 
promoted and sustained at an island, atoll and national level. 

The Maldives is a chain of 1,190 small 
low-lying coral islands grouped into 
20 administrative atolls in the Indian 
Ocean: 198 islands are inhabited and 
80 house tourist resorts. The islands are 
predominantly coastal entities and their 
ecosystems are among the most vulnerable 
in the world. 

The Maldives has a narrow economic base that relies on two 
critical sectors: tourism and fisheries. Most people are employed in 
these	sectors;	therefore,	protecting	the	marine	environment	from	
polluting sources is central to any strategy. Unique geography and 
vulnerability pose key development challenges for the country.  
The dispersion of the population across the archipelago raises the 
cost of delivering social services, as economies of scale are difficult 
to achieve in service provision. 

10



•	 Live	&	Learn	shares	knowledge,	information	and	lessons	learnt	
with national partners and colleagues along with the wider 
regional	and	international	community;	

•	 Live	&	Learn	does	not	discriminate	between	gender,	race,	
political opinions, age, sexual preferences or religion and 
does at all times promote equality and fairness among staff, 
beneficiaries and partners. 

objEctivEs in thE maLDivEs 

Live and Learn’s key objectives over the next five years in the 
Maldives are to: 

•	 Build	community	resilience.

•	 Promote	Education	for	Sustainable	Development	to	enhance	
quality of life.

•	 Strengthen	and	support	partners	in	the	Environmental	
Education sector. 

•	 Improve	networking	and	dialogue	about	Environmental	
Education in the Maldives.

•	 Explore,	share	and	implement	community	mobilization	
strategies for effective delivery of Environmental Education. 

•	 Maintain	a	well	resourced,	well	governed	and	well	managed	
organization.

our PurPosE anD aims

• Develop and implement projects and programs for teachers, 
schools, communities and other target groups in the field of 
environmental	and	development	education;	

•	 Encourage	individual	and	community	attitudes,	values	and	
actions	that	are	ethical	and	environmentally	sustainable;	

•	 Share	knowledge,	skills,	learning	experiences	and	resources	
with others for the benefit of the physical and human 
environment;	

•	 Promote	the	integration	of	environmental,	human,	cultural	 
and peace concepts in all education projects and programs. 

guiDing PrinciPLEs

We believe that local knowledge and global understanding are 
the starting points in developing an ethic in environmental and 
development education. Local ownership of environmental and 
development education programs, open participation and equality 
remain the foundation of our organization. We aim to strengthen 
this foundation through the following guiding principles:

•	 Live	&	Learn	seeks	to	establish	action-based,	effective	and	
creative learning models and teaching methodologies of 
environmental and development issues in the developed and 
developing	world;	

•	 Live	&	Learn	emphasizes	the	importance	of	linking	schools,	
school managers and teachers with the community, chiefs, 
elders, parents and NGOs so that communities in their entirety 
are	involved	with	environmental	and	development	education;	

•	 Live	&	Learn	strives	to	work	in	appropriate	partnerships	with	
local teachers, communities, NGOs, and government agencies, 
respecting	their	position	and	addressing	their	needs;	

4. Our Purpose  
and Aims
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5. Thematic  
Program Areas

Thematic Program Area 1: Water, Sanitation and Hygiene (WASH)

Goal: Safeguard drinking water, improve hygiene and access to basic sanitation

Activity Focus Outcomes

1.1 Produce WASH educational resources 1.1 WASH knowledge improved

1.2 Deliver sustained WASH training in communities 
and schools

1.2 Attitude and practice improved

1.3 Support communities in construction and 
maintenance of simple water supply and sanitation 
options 

1.3 Water and sanitation infrastructure improved

1.4 Improve means of testing water quality and link 
results to action

1.4 Drinking water quality improved

Six Thematic Program Areas will shape  
our work in the Maldives until 2020.  
The delivery on these program areas will 
take place within broader strategies of 
each country in which implementation 
takes place. Priorities in the strategic 
plan will (i) consider community priorities 
(RAP findings) (ii) consider government 
policy and priorities (iii) consider donor 
priorities. For example, the Thematic 
Program Area of Waste will be delivered 
within the context of National Solid Waste 
Management Policy. 
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Thematic Program Area 2: Sustainable Use of Biodiversity

Goal: Mobilise communities in sustainable use of terrestrial and non-terrestrial resources

Activity Focus Outcomes

2.1 Provide economic opportunity and livelihoods 
options 

2.1 Livelihoods improved and poverty reduced

2.2 Develop and mobilise Sustainable Use Plans for 
biodiversity rich areas

2.2 Commercial logging and over-fishing phased out

2.4 Strengthen dialogue between government and 
communities on biodiversity management

2.4 Community-government partnerships created

2.5 Enhance food security through community 
education on improved yield and agricultural 
diversification

2.5 Sustainable, community-driven agriculture systems 
established

Thematic Program Area 3: Gender, youth and community development

Goal: Improve participation of women and youth in community development

Activity Focus Outcomes

3.1 Heighten the participation of women and youth in 
environmental governance and management.

3.1 Community-based corruption, self interest 
and poor decision making in natural resources 
management reduced

3.2 Strengthen the capacity of island offices to include 
women.

3.2 Communication and relationship between Island 
offices and community members improved

3.3 Provide sustained leadership training and support 
to young people through a Women Leaders 
Initiative.

3.3 Women participation in decision making and 
community life improved

Thematic Program Area 4: Climate Change

Goal: Heighten climate change awareness and advocacy 

Activity Focus Outcomes

4.1 Mobilisation of  a large-scale climate change 
education program

4.1 Greater awareness of climate change created 

4.2 Provide information and education to local groups 
to advocate nationally and internationally for 
responsible policies on climate change 

4.2 Quality and relevance of climate change 
information improved and local, developing 
countries groups empowered to voice their 
concerns on climate change and its solution
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Thematic Program Area 5: Sustainable Livelihoods and Community-Based Economic 
Development

Goal: Promote and advance sustainable livelihoods and community based economic 
development. 

Activity Focus Outcomes

5.1 Provide economic opportunity and livelihoods 
options 

5.1 Livelihoods improved and poverty reduced

5.2 Develop and mobilise Sustainable Use Plans for 
biodiversity rich areas

5.2 Commercial logging and over-fishing phased out

5.3 Strengthen dialogue between government and 
communities on biodiversity management

5.3 Community-government partnerships created

5.4 Enhance food security through community 
education on improved yield and agricultural 
diversification

5.4 Sustainable, community-driven agriculture systems 
established

Thematic Program Area 6: Waste Management and Reduction

Goal: Develop community-based waste management and reduction options

Activity Focus Outcomes

6.1 Educate at community and school level on local 
management of waste to prevent human and 
environmental risks 

6.1 Local waste management options identified and 
mobilised

6.2 Educate on reduction of waste generation at 
all levels, including promotion of cost recovery 
mechanisms

6.2 Waste reduction strategies in place in schools, 
provincial councils, households and other 
community groups

6.3 Educate on the management of hazardous waste, 
including chemicals, health care waste and waste 
oil

6.3 Awareness towards hazardous waste and its 
environmental and human risks heightened. 
Hazardous waste reduction strategies in place at 
all levels in the community
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Live & Learn is a regional organisation  
but has local non-government registration 
and autonomy in countries where we work. 
This includes a local board and members 
and, where appropriate, a partnership 
agreement with the government. This 
localisation is a key expression of how we 
operate as it increases local ownership  
and commitment.  

The local organisations are part of the regional structure and what 
binds us together as a regional organisation is:

•	 A	common	Constitution

•	 Commitment	to	our	Best	Practice	Manual

•	 Commitment	to	our	Financial	Procedures	Manual

•	 A	common	vision	and	strong	commitment	to	participatory,	
people-focused development

Live & Learn is governed by a Board of Trustees that consist of 
representatives from each local organisation. The purpose of the 
trustees is to ensure our Constitution is upheld and the annual 
audit is in order. The day-to-day management of Live & Learn takes 
place in country, often by a local management team consisting of 
a team leader, finance manager and two technical staff. To achieve 
the outcomes in the Thematic Program Areas we need to prepare 
for growth through:

•	 A	resource	of	strong	managers	and	leaders

•	 Strong	regional	and	international	co-operation	across	our	
programs and offices

•	 Continued	improvement	and	strengthening	of	our	
processes and systems for financial management and for the 
management of our human resources 

•	 Continued	improvement	and	strengthening	of	our	
management structure that underpins our growth

Central to our efforts to develop a sustainable organisation is the 
development of a regional management structure. In the long term, 
we will see that each region where we have established long- term 
programs has a regional management team. The team would be 
responsible for 

1. Networking across the region

2. Supporting managers and contributing to institutional 
strengthening in each of our offices in the regional countries

3. Assisting in program development across the region and 
providing a focus for the generation of funds both at a project 
level and in the longer term through a supporter base

4. Facilitating the exchange of ideas and resources across the 
regional countries and ensuring we gain a multiplier effect 
through translating successful project strategies and products 
across the region 

5. Ensuring a consistently high standard of financial management, 
administration and reporting across the region

6. Troubleshooting where organisational and project problems 
occur in the region

7. Contributing to the development of the global Live & Learn 
organisation.

While a team management approach has some inherent 
complexities, it also has great strengths. It ensures that specialist 
skills are available and it provides a balance of inputs from different 
areas. We anticipate that members of the management team would 
be drawn from different countries in the region and would continue 
to be located within their own country offices. Regular face-to-
face meetings, good electronic communications, and agreed 
protocols for project development, project management and team 
participation would underpin the work of the team.  

Our long-term goal is that each region would be self-sustaining 
with a strong management team at a regional level, as well as in the 
country offices in the region. Regional management teams would 
manage within the broad parameters set by the Regional Director 
and the Board of Trustees and would contribute to the overall 
development of the organisation. This would support the Regional 
Director and the Board of Trustees to deal with overall directions, 
high-level management, and especially to drive the growth of the 
organisation and the continuing integration of new areas into  
Live & Learn. 

Regional Management Teams will need to be funded through 
core arrangements similar to those funding most administrative 
groups. This will recognise their key role in project development, 
monitoring and quality assurance, and troubleshooting. In the 
longer term, Live & Learn is aiming to develop a supporter base 
that will contribute to its financial security and independence. 
Regional Management Teams will play a vital role in identifying 
potential supporters and in gaining their commitment to the future 
of Live & Learn. A proportion of funding for regional management 
teams and networking activities could potentially come from this 
source in the longer term.

6.  Growing a Sustainable 
Organisation
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The Pacific is the area in which Live & Learn was first 
established. It is where we have our longest history, our 
most established offices and longest serving managers 
and staff. Logically, the Pacific is the site for the first 
Regional Management Team. To achieve this we are 
proposing a staggered development process involving 
considerable professional development of managers, 
and trialling of the team structure and functions. This 
will be underpinned by greater regional co-operation 
and networking and the conscious development of a 
regional identity and focus. 

If we were to simply create a management structure 
and impose it on our existing structures in the 
Pacific there are two possibilities. First, the country 
offices might experience considerable difficulties, 
if we were to pull the most experienced people out 
into a regional role. Second, we might lose a great 
deal of the good will we have generated within our 
management teams by imposing a new management 
structure on them. 

For these reasons we believe that the development 
of our first Regional Management Team should be 
undertaken over a three-year period.

Our plan involves:

1. Professional development for the manager and 
key front line staff in each country office. This will 
ensure that we have a resource of managers to 
draw on, that we strengthen the existing country 
offices, and that the development of a regional 
structure does not simply strip the management 
expertise from our country office.

2. Strengthening of regional cooperation and 
linkages

3. Trialling of a regional management team and 
structure 

4. Implementation of a Pacific Regional 
Management Structure 

Organisational Strengthening Priority 1:  Management and Governance

Goal: Strengthening efficiency, quality and transparency

Activity Focus Outcomes

1.1 Continued management training and support to 
managers and finance staff

1.1 Maintain an innovative and competent workforce

1.2 Continued updating of the Best Practice Manual 1.2 – 1.4 Maintain our commitment to best practice manual

1.3 Maintain and broaden our accreditation with various 
international bodies and Codes of Ethical Conduct

1.4 Continued updating of the Financial Procedures 
Manual

Organisational Strengthening Priority 2:  Communication, Networking and Upscaling

Goal: Strengthening networks, dialogue and up scaling options

Activity Focus Outcomes

2.1 Establish and support an extensive network of Atoll 
Community Facilitators

2.1 Improve regional networking and communication and 
improve impact as a Learning Organisation

2.2 Strengthen financial support-base for the 
organisation and delivery of programs

2.2 Sustain our support to communities in countries in 
which we work

2.3 Support key stakeholders/partners in the 
Environmental Education sector. 

2.3 Improve capacity of key stakeholders/partners to 
promote Environmental Education. 

We see no geographic limitations to our work. In 
considering where we might operate, we will look at 
where we have networks and access to communities, 
where our work is wanted and needed, and where 
we can make a difference and work effectively. 
Regional geographical focus areas in the Pacific 
include	Melanesia,	Polynesia	and	Micronesia;	In	Asia	–	
Cambodia,	Laos	and	Vietnam;	and	in	the	Indian	Ocean	
– Sri Lanka and the Maldives.

Sustaining Support
To date Live & Learn has been funded mainly from 
project	funds.	This	reflects	our	focus	on	delivery	
and has ensured that we are a lean and efficient 
organisation. To sustain an organisation that delivers 
this quality of service it is important to steer from 
project funding to program funding that encompasses 
core funding and funding diversification. 

A number of funding bodies have now recognised 
that sustainable organisations cannot exist solely on 
project funding. They are recognising that sustainable 
organisations need effective, well developed and 
closely monitored management and financial systems, 
as well as high performance staff. This is difficult to 
achieve solely with project funding. They are now 
opening up the possibility of institutional funding for 
organisations that have a strong track record in project 
delivery, and sound organisational systems already in 
place. Live & Learn is well placed and keen to explore 
these possibilities in the future, as it would allow us 
greater	independence	and	flexibility.	
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What we do today, 
right now, will have 
an accumulated 
effect on all of our 
tomorrows.

Alexandra Stoddard 



7. Our Stakeholders 
and Partners 

Primary Stakeholders
In terms of primary stakeholders, Live & Learn has identified  
5 main groups: 

•	 Community

•	 Ministry	of	Environment,	Energy	and	Water	(MEEW)	

•	 Ministry	of	Education	(MoE),	

•	 Ministry	of	Planning	and	National	Development	(MPND),	

•	 Ministry	of	Gender	and	Family	(MoGF).	

With a broad mandate to provide environmental education,  
Live & Learn works closely with the Ministry of Environment,  
Energy and Water, incorporating the Environment, Energy and 
Water sections, and the autonomous units of Environment Research 
Center (ERC) and Maldives Water and Sanitation Authority (MWSA). 

As Live & Learn utilises education based approaches, the Ministry 
of Education is another key primary stakeholder. Live & Learn works 
with Educational Development Centre (EDC), Centre for Continuing 
Education (CCE), Educational Supervision Quality Improvement 
Section (ESQIS), School Health Unit, schools, environment clubs 
and teacher resource centers.  

The Ministry of Planning and National Development  is mandated 
to produce national development plans which is one of the key 
documents that all the government and private sector institutions 
follow in developing policies and guidelines. Live & Learn works 
with government and other private and public sector donors 
working in the Maldives which relies on the national development 
plan for the way forward in designing and implementing their 
programs for the Maldives.  

One of the key thematic areas of this strategic plan is the 
empowerment of women. The Ministry of Gender and Family  
is a key stakeholder in this regard. 

Due to the cross-cutting nature of the work 
of the organisation, Live & Learn has many 
stakeholders and partners. A Stakeholder 
can either be a person or organisation 
that are actively involved or have interests 
in the work that Live & Learn conducts. 
After extensive discussions, the above 
diagram was formulated to represent the 
relationship between the organisation  
and its stakeholders. 
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Community action and mobilisation are important objectives of  
Live & Learn. Therefore the communities of the Maldives have also 
been identified as key stakeholders. These include community 
leaders, community based organisations, health centers, gatekeepers. 

Secondary Stakeholders
Secondary stakeholders include: 

•	 Minsitry	of	Youth,	

•	 Ministry	of	Atolls	Development,	

•	 Municipality	and	Ward	Offices,	

•	 Ministry	of	Fisheries,	Agriculture	and	Marine	Resources	
(MoFAMR), 

•	 Ministry	of	Information	and	Arts,	

•	 Minsitry	of	Health/Department	of	Public	Health	and	

•	 Civil	society.		

One of the key thematic areas of this strategic plan is strengthening 
the	participation	of	young	people.	The	Ministry	of	Youth	is	a	
key stakeholder in this regard.  As Live & Learn often works at a 
community level, it is critical to inform and coordinate activities 
with the Ministry of Atolls Development and the Municipality/Ward 
Offices in Male’. Live & Learn also works with media organisations 
to disseminate environmental messages. As such, Live & Learn 
maintains a relationship with the Ministry of Information and Arts. 

Environmental health and sanitation is a key thematic area 
under this Strategic Plan. Therefore the Ministry of Health and 
Department of Public Health have been identified as important 
stakeholders. Likewise Biodiversity and Sustainable Livelihoods 
are other thematic areas under this strategic plan. The Ministry 
of Fisheries, Agriculture and Marine Resources (incorporating 
the Marine Research Center) has been identified as an important 
stakeholder for these theme areas. 
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supporters/Donors: 
UNICEF, Red Cross, ADB, Live & Learn International, 
RMIT, World Bank, Private Sector (resorts)

* mEEw - incorporating environment, energy,  
water section, ERC and MWSA.

# moE - incorporating EDC, ESOIS, CCE, schools/
ecoclubs/TRCs.

** civil society - CBOs, Environment NGOs,  
Youth	groups/NGOs.

## community - incorporating leaders, gatekeepers, 
health centres, community based organisations and 
island office.

Tertiary Stakeholders 
In terms of tertiary stakeholders, these include: 

•	 MATI,	

•	 Ministry	of	Home	Affairs/Department	of	External	Resources,	

•	 Ministry	of	Tourism	and	Civil	Aviation	and	

•	 Center	for	Environment	Education	(India).	

The Maldives houses over 80 tourist resorts. MATI is a 
representative body for this industry. Increasingly Live & Learn 
is working with the tourism sector to promote environmental 
sustainability. As such MATI and the Ministry of Tourism and Civil 
Aviation have been identified as tertiary stakeholders.  

As a registered NGO in the Maldives, Live & Learn must report  
to Ministry of Home Affairs. 

The Center for Environment Education is an Indian NGO based 
in Ahmedabad which has extensive experience in this field. 
Establishing these regional links to similar organisations in the  
field will be of benefit to both organisations and strengthen  
good practices. 

Partners/Donors 
Live & Learn has formed partnerships with many partners/donors. 
In particular these include UNICEF, Red Cross societies, Asian 
Development Bank, Live & Learn International, Royal Melbourne 
Institute of Technology (RMIT), World Bank and private sectors  
(e.g Soneva Resorts and Taj resorts). Our Partners are very 
important to Live  & Learn. They provide the much needed 
technical and financial assistance to support our activities. 
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Environmental Studies curriculum. The current revisions to the 
Environmental Studies curriculum have included a focus on waste 
issues. Once implemented this curriculum should provide a good 
overview to primary school students on waste issues which allows 
them to consider their own actions and practices. Currently there is 
limited coverage of this issue in the secondary school curriculum. 
There is scope to strengthen the coverage of environmental 
management issues in the secondary school curriculum. Whilst this 
approach can be expensive (greater than $10,000) and lengthy (6-12 
months), it does offer a sustainable and institutionalized mechanism 
to raise awareness for current and future generations.  

Non-formal approaches at primary schools are also possible. 
Schools are often a focus for many islands, so schools can celebrate 
special Days, such as ‘World Clean up Day’ or ‘World Environment 
Day’, raising awareness in the community in the process. Primary 
school environment clubs have been identified as a way to empower 
students to raise environmental awareness in their schools and 
communities.  As there are over 200 primary schools across the 
country, it would be expensive to provide targeted training to 
representatives from all schools. It would be less expensive to work 
with a number of pilot schools to test and refine the approach 
(approx US$5000- 10,000) and then seek to replicate appropriate 
awareness raising materials to other environment clubs. 

Media 
Media campaigns are an important tool in developing and 
delivering an effective national environmental awareness program. 
Given the geography of the Maldives, the media is an important 
source of information for most people across the country, especially 
via the national broadcasters TVM and Voice of Maldives (VoM). 
Various forms of media (TV, radio, websites, and newspapers) can 
be used to:

•	 Draw	attention	to	the	issue;	

• Help the public gain a broad awareness of key environmental 
management	issues;	and

•	 Help	to	connect	different	projects	across	the	country.	

The most effective public awareness 
programs utilize a combination of 
awareness raising mechanisms, such as the 
media, resource kits and posters, as well as 
face-to-face training. Different mechanisms 
have advantages and disadvantages which 
make them suitable as national, sectoral or 
local mechanisms.

Formal and Non-Formal Education
In many countries schools have become a driving force for change 
in their local communities. In the national survey of environmental 
perceptions (ERC, 2007), 27% of respondents stated that the school 
curriculum was the preferred information source for receiving 
environmental awareness messages. This was the second most 
preferred mechanism after television. However in the Maldivian 
culture, a younger person generally does not question an older 
person’s knowledge, so raising awareness in young people may 
have a limited impact unless awareness is also raised in adults. 

For schools there are 2 approaches to be considered: formal and 
non-formal. Formally waste awareness can be raised through the 

8. Delivery Mechanisms 

1. Live & Learn training team 

2. Training of trainers from the atoll and island level

3. Trainers at island level 

4.  People who have received the training at an island 
and household level will be more empowered 
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‘Media campaigns need to attract attention. A campaign that 
fails to attract attention will not be successful, irrespective of 
how frequently it is broadcast’ (URS, 2003). Involving well-known, 
key community members will help to attract attention and raise 
awareness in a positive manner (e.g. footballers are popular in 
Maldives). However selecting the right person is important in order 
to appeal to different target groups.

WDCs/Island Gatekeepers
Whilst media can reach a national audience, the geography of 
the Maldives is such that communities can be quite isolated and 
diverse, requiring assistance at a local island level. With over 200 
inhabited islands and the high costs associated with logistics and 
travel, it is a challenge to provide assistance to all inhabited islands, 
although experience has shown that communities respond well to 
such approaches.

Existing community groups can develop effective communicative 
approaches to reach selected audiences and are key organizations 
in regional areas. For example in the Maldives the Women’s 
Development Committees, Community Based Organisations and 
Youth	groups	have	shown	to	be	particularly	active	on	environmental	
issues. They will often have detailed knowledge and awareness of 
the needs, concerns and interests of the groups they serve.  
The retail shopkeepers, elders, Health workers, teachers, the 
traditional birth attendants and the Keyolhu (person in charge of 
the	fishing	vessel)	also	can	be	very	influential	people	(‘gatekeepers’)	
in the island communities, depending on the type of work the 
communities depend on for their livelihoods. These gate keepers 
can be utilized to spread the messages in different communities at 
the island level.

The approach is expensive due to high logistical/travel costs to 
the islands (minimum $1000 per trip) to provide support to the 
community networks over a period of time, is focused on a small 
audience, however it has the potential to go beyond information 
dissemination and to work towards bringing about sustained 

behaviour change. Local experience has shown that in some 
communities input from an external group or person may have 
greater impact as this expertise is seen as originating from outside 
the community.

Atoll level Community Facilitators 
Live & Learn has developed an approach linked with the 
decentralized community mobilization approach, whereby two 
Community Facilitators are trained and resourced by Live & Learn 
on each island to deliver the training sessions. The train the trainer 
approach with community gatekeepers is shown in the diagram 
below. These community facilitators will receive intensive training 
in how to deliver and effectively use the training materials and 
resources. This approach is considered to be much more aligned 
with the aspirations of ‘regional development’ with multiple 
benefits, including: 

•	 strengthening	capacity	at	Atoll	level	(capacity),	

•	 benefits	would	be	sustained	at	local	level	(sustainability)

•	 links	the	community	and	trainers	(empowerment)	and	

•	 significantly	reduces	travel	costs	(time	&	money).

While the field time of the Live & Learn staff will be slightly 
reduced, the support role to the community facilitators will 
significantly increase. In terms of quality, Live & Learn will ensure 
that they upskill the trainers and also monitor the performance of 
the trainers. This approach will require increased monitoring and 
evaluation to ensure quality controls but the sustainability of such 
an approach is higher as more skills are developed within  
the community and there is less reliance on external inputs.  
This approach will increase the local capacity and support 
community empowerment.
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9. Monitoring  
and Evaluation 

As this is the first strategic Plan for  
Live & Learn Maldives, it is critical that  
our work is monitored and evaluated at 
regular intervals. 

Such reviews are important in ensuring that the program is 
successful, as well as responsive and sustainable. Specifically  
these reviews will assist with: 

•	 Measuring	performance;

•	 Involving	stakeholders	and	the	community	to	assess	impact	
first	hand;

•	 Be	responsive	and	reassess	approaches	and	directions	taken;	
and

•	 Measure	the	relative	effectiveness,	impact	and	sustainability	 
of particular approaches or initiatives.

Monitoring can be defined as a continuing function that aims 
primarily to provide the client and main stakeholders of an ongoing 
intervention with early indications of progress, or lack thereof, in 
the achievement of results. The collection of monitoring data is 
directly linked to the achievement of project objectives.

Evaluation is a selective exercise that attempts to systematically 
and objectively assess progress towards and the achievement of 
an outcome. Evaluation is not a one-time event, but an exercise 
involving assessments of differing scope and depth carried out at 
several points in time in response to evolving needs for evaluative 
knowledge and learning during the effort to achieve an outcome. 
All evaluations—even project evaluations that assess relevance, 
performance and other criteria—need to be linked to outcomes 
as opposed to only implementation or immediate outputs. 

Evaluation is typically a comparative activity: as such it is important 
to determine the base point that the evaluation is using for 
comparison.

The process of monitoring and evaluating project activities under 
the Strategic Plan over the next three years will centre on three key 
activities:

•	 Monitoring	of	project	performance	to	be	conducted	for	each	
project	on	a	regular	basis;

•	 Evaluations	of	project	outcomes	to	be	conducted	at	the	end	of	
each	project	;	

•	 Yearly	assessments	of	the	performance	of	the	office	relative	to	
the	objectives;	and	

•	 An	Independent	Review	of	the	Strategic	Plan	and	projects	
conducted under the plan (2013).

Although the scope of each review will be determined prior to their 
commencement, the following aspects should be considered: 

•	 Relevance	-	the	extent	to	which	the	program	remains	relevant	
to stakeholder, community and government priorities, values 
and needs.

•	 Effectiveness	-	the	extent	to	which	program	activities	are	
achieved in practice.

•	 Efficiency	-	the	relationship	between	inputs	and	outcomes	
expressed in dollar terms.

•	 Impact-	the	extent	to	which	the	program	has	had	a	positive	or	
negative impact on target groups. 

•	 Sustainability-	the	extent	to	which	the	results	will	be	sustained	
after the conclusion of the project. 

In order to undertake the above reviews it is important to 
understand the baseline conditions prior to the implementation 
of the program. Where possible a Research and Analysis of 
Perceptions should be conducted with the target groups (or lessons 
drawn from other RAPs previously conducted).  

A brief monitoring and Evaluation Matrix is attached for 
consideration in the yearly and Independent reviews.
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objective •	 Build	community	resilience.

•	 Promote	Education	for	Sustainable	Development	to	enhance	quality	of	life.

•	 Strengthen	and	support	partners	in	the	Environmental	Education	sector.	

•	 Improve	networking	and	dialogue	about	EE	in	the	Maldives.

•	 Explore,	share	and	implement	community	mobilization	strategies	for	effective	delivery	of	
EE. 

•	 Maintain	a	well	resourced,	well	governed	and	well	managed	organization.

Performance Questions •	 Has	the	project	contributed	to	increased	community	resilience?	How?	

•	 Has	L&L	promoted	ESD?	How?	

•	 Has	L&L	strengthened	and	supported	partners	in	EE?	

•	 Has	L&L	improved	networking	and	dialogue	about	EE	in	the	Maldives?	How?

•	 Has	L&L	explored,	shared	and	implemented	community	mobilisation	strategies?	How?

•	 Has	L&L	maintained	a	well	resourced,	well	governed	and	managed	organisation?	

•	 What	have	been	the	most	significant	changes?

•	 What	are	the	barriers	to	improved	environmental	management?

•	 What	are	the	lessons	learned?

•	 Has	the	program	had	an	impact	on	people?	Positive?	Negative?	How?

•	 Is	the	program	relevant	and	appropriate	to	the	selected	islands?	How?

•	 Are	stakeholders	satisfied	and	committed	to	the	program?		

information needs and 
indicators

•	 Changes	in	community	resilience.	

•	 Changes	in	environmental	management.

•	 Change	in	networking	and	dialogue	on	EE.	

•	 Changes	in	capacity	of	partners	in	EE.	

•	 Perceived	relevance	and	appropriateness	of	the	project/messages.

•	 Sustainability	of	messages/training.	

•	 Stakeholder	satisfaction

baseline information:  
requirements and status (if 
known) 

•	 Extent	of	community	resilience	before	project.	

•	 Knowledge	and	practices	in	environmental	management	before	project.

•	 Extent	of	community	mobilisation	in	communities.	

•	 Extent	of	networking	and	dialogue	on	EE	before	strategic	plan.	

Data gathering:  methods, 
frequency, responsibilities

•	 RAP	with	community	members	before	project	(L&L).	

•	 Interviews	with	community	members,	local	leaders	and	stakeholders	at	baseline,	mid-
term and project completion (L&L). 

•	 Observation	of	practices	on	islands	at	baseline,	mid-term	and	project	completion	(L&L,	
community facilitators). 

•	 Pre-	and	post	training	questionnaires	for	training	participants	(community,)	(L&L).		

Planning and resources:  
forms, Planning, training, 
Data management, 
Expertise, responsibilities

•	 Questionnaires	to	include	these	questions	and	translated	into	Dhivehi	by	L&L.	

•	 L&L	to	collect	and	analyse	data	at	baseline,	mid-term	and	project	completion.	

information use: reporting, 
feedback, change 
Processes, responsibilities

•	 Baseline	results	to	be	compared	with	mid-term	monitoring	data	and	final	evaluation	
results. 

•	 Results	to	be	shared	with	key	stakeholders	and	internally	each	year.	
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Live & Learn 
Environmental Education
H. Huba 1st Floor 
Medhuziyaariay Magu 
Male’ Republic of Maldives 
P: +960 330 3585
E: maldives@livelearn.org

Live & Learn Environmental 
Education (Asia Office) 
364, St Preah Monivong
Phsar Domthkov, Khan  
Chamkarmon, GPO Box 91
Phnom Penh - Cambodia
P: +855 23 224053
E: livelearn@online.com.kh

Live & Learn Environmental 
Education (Pacific Office)
87 Gordon Street
Private Mail Bag
Suva - Fiji Islands
P: +679 3315 868
F: +679 3305 868
E: livelearn@connect.com.fj

Live & Learn Environmental 
Education (International Office) 
Ross House - 4th Floor
247-251 Flinders Lane
Melbourne 3000 Vic - Australia
P: +61 3 96501291
F: +61 3 96501391
E: livelearn@livelearn.org

Live & Learn Environmental 
Education DSE Building –  
Lombi Cresent Street
New China Town
PO Box 1454
Honiara – Solomon Islands
P: + 677 23697/24453
F: + 677 24454
E: solomons@livelearn.org

Live & Learn Environmental 
Education – Fres Wota Four  
(opposite Fres Wota School)
PO Box 1629
Port Vila - Vanuatu
P: + 678 27448
F: + 678 27455
E: vanuatu@livelearn.org 

Live & Learn Environmental 
Education Talesea Provincial  
Government Offices
PO Box 844
Kimbe - West New  
Britain Province
Papua New Guinea
P: +675 9834 4237
E: png@livelearn.org

www.livelearn.org




